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Reading Comprehension as a Progression in the Australian 
Curriculum: English

Even in the early years of the Australian Curriculum: English, reading comprehension appears as 
a key skill within the Literacy strand, most often under the sub-strand of Interpreting, analysing, 
evaluating. The ACARA website states that this sub-strand ensures students “develop more 
sophisticated processes for interpreting, analysing, evaluating and critiquing ideas, information 
and issues from a variety of sources”. The following table shows reading comprehension as a 
progression in the Australian Curriculum: English. For more information, visit 
www.australiancurriculum.edu.au.
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Use comprehension strategies to understand and discuss texts listened to, viewed or read 
independently (ACELY1650)

• talking about the meanings in texts listened to, viewed and read

• visualising elements in a text (for example drawing an event or character from a text read aloud)

• providing a simple, correctly-sequenced retelling of narrative texts

• relating one or two key facts from informative texts

• fi nding a key word in a text to answer a literal question

• making links between events in a text and students’ own experiences

• making an inference about a character’s feelings

• discussing and sequencing events in stories

• drawing events in sequence, recognising that for some Aboriginal and Torres Strait Islander stories 
the sequence of events may be cyclical
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Use comprehension strategies to build literal and inferred meaning about key events, ideas and 
information in texts that they listen to, view and read by drawing on growing knowledge of context, 
text structures and language features (ACELY1660)

• using elements in books and screen texts, for example illustrations, diagrams, sound and 
movement, to support reading

• making connections between the text and students’ own experiences, and between information 
in print and images

• fi nding key information in a text

• making inferences about characters’ feelings and motives

• building knowledge about the topic of the text and learning new vocabulary before and during 
reading

• making predictions from the cover, from illustrations and at points in the text before reading on

• retelling the events or key information in the text orally, in writing and/or through digital or arts 
media
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Use comprehension strategies to build literal and inferred meaning and begin to analyse texts by 
drawing on growing knowledge of context, language and visual features and print and multimodal 
text structures (ACELY1670)

• making connections between the text and students’ own experiences and experiences with other 
texts, comparing authors’ differing point of view on a topic

• making connections between information in print and images

• building on and using prior knowledge and vocabulary

• making valid inferences using information in a text and students’ own prior knowledge

• predicting, asking and answering questions as they read, and summarising and reviewing 
meaning
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Use comprehension strategies to build literal and inferred meaning and begin to evaluate texts by 
drawing on a growing knowledge of context, text structures and language features (ACELY1680)

• making connections between the text and students own experience and other texts

• making connections between the information in print and images

• making predictions and asking and answering questions about the text drawing on knowledge of 
the topic, subject-specifi c vocabulary and experience of texts on the same topic

• using text features and search tools to locate information in written and digital texts effi ciently

• determining important ideas, events or details in texts commenting on things learned or questions 
raised by reading, referring explicitly to the text for verifi cation

• making considered inferences taking into account topic knowledge or a character’s likely actions 
and feelings
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Use comprehension strategies to build literal and inferred meaning to expand content knowledge, 
integrating and linking ideas and analysing and evaluating texts (ACELY1692)

• making connections between the text and students’ own experience and other texts

• making connections between information in print and images

• building and using prior knowledge and vocabulary

• fi nding specifi c literal information

• asking and answering questions

• creating mental images

• fi nding the main idea of a text

• inferring meaning from the ways communication occurs in digital environments including the 
interplay between words, images, and sounds

• bringing subject and technical vocabulary and concept knowledge to new reading tasks, 
selecting and using texts for their pertinence  to the task and the accuracy of their information
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Use comprehension strategies to analyse information, integrating and linking ideas from a variety of 
print and digital sources (ACELY1703)

• using research skills including identifying research purpose, locating texts, gathering and organising 
information, evaluating its relative value, and the accuracy and currency of print and digital 
sources and summarising information from several sources
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Use comprehension strategies to interpret and analyse information and ideas, comparing content 
from a variety of textual sources including media and digital texts (ACELY1713)

• making connections between the text and students’ own experience or other texts

• making connections between information in print and images

• fi nding specifi c literal information

• using prior knowledge and textual information to make inferences and predictions

• asking and answering questions

• fi nding the main idea of a text

• summarising a text or part of a text© H
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RTI: Responding to Changes in Instruction

The Melbourne Declaration of Educational Goals for Young 

Australians (MCEETYA 2008) provides an inclusive approach to 

meet the needs of all students. This is communicated through 

the Principles Underpinning Intervention, which states: 

• All students can succeed.

• Effective schools promote a culture of learning. 

• Effective teachers are critical to student learning success. 

• Teaching and learning are inclusive of all. 

• Inclusive schools actively engage and work in partnership with the wider community. 

• Fairness is not sameness. 

• Effective teaching practices are evidence-based. 

Response to Intervention (RTI) refers to a process that emphasises how well students respond to changes in 

instruction. RTI provides a structure for educators to work in teams to best understand and meet all students’ 

learning needs. It integrates assessment and intervention within a multi-level prevention system to maximise 

student learning and reduce behaviour problems. This model of instruction and assessment allows schools 

to identify at-risk students, monitor their progress, provide research-proven interventions and adjust the 

intensity and nature of those interventions depending on student responsiveness. 

Intensive Interventions

    Targeted Group
       Interventions

              Differentiated
  General
    Instruction

Tier III

Tier II

Tier I

15%

80%

5%

Three Tiers of RTI Using Everyday Intervention Activities

Tier I: Differentiated General Instruction

• Designed for all students

•  Preventive, proactive, standards-aligned instruction

• Whole- and small-group differentiated instruction

• Daily core reading instruction in fi ve essential skill areas: phonics, 
phonemic awareness, comprehension, vocabulary, fl uency

• Use whole-group comprehension mini-
lessons to introduce and guide practice 
with comprehension strategies that all 
students need to learn.

• Use any or all of the units in the order that 
supports your core instructional program.

Tier II: Targeted Group Interventions

• For at-risk students

• Provide thirty minutes of daily instruction beyond the Tier I core 
reading instruction

• Instruction is conducted in small groups of three to fi ve students 
with similar needs

•  Select units based on your students’ areas 
of need (the pre-assessment can help you 
identify these).

• Use the units as week-long, small-group 
mini-lessons.

Tier III: Intensive Interventions

• For high-risk students experiencing considerable diffi culty in 
reading

• Provide additional intensive intervention each day in addition to 
the Tier I core reading instruction

•  More intense and explicit instruction

• Instruction conducted individually or with smaller groups of one to 
three students with similar needs

• Select units based on your students’ areas 
of need.

• Use the units as one component of an 
intensive comprehension intervention 
program.
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Day 2 • Identifying Sequence of Events in Nonfi ction Name ________________________ 
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Hikers, Beware

Read the newspaper article. Underline the sequence-of-events signal words in the passage. 

Then answer the questions.

1.  What happened after the hiker’s leg brushed against a plant with three 

shiny leaves? _____________________________________________________

2.  What happened then? _____________________________________________

_________________________________________________________________

3.  What did the hiker soon realise? ____________________________________

_________________________________________________________________

4.  What happened after three weeks passed? ____________________________

_________________________________________________________________

 “Poison ivy can be a real threat 
to hikers,” said the president of 
the local hiking club. He cited a 
recent incident in which one of 
the members hiked on a hot day 
wearing shorts. As he walked, 
his leg brushed against a plant 
with three shiny leaves. Later, 
he noticed red bumps on his leg. 
Then, his skin began to itch. Soon, 
the hiker realised he had a rash 
from a poison ivy plant. The hiker 
immediately began applying a 
lotion commonly used to soothe 
the itching from poison ivy. The 
rash fi nally disappeared, but it took 
three weeks.

 “There’s a moral to this story,” 
said the club president. “Know 
your plants, and consider wearing 
long pants when hiking. Poison ivy 
is no one’s friend!”
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Alike and Different

Comparing

___________________and I both have _______________________________.

I like __________________________, and ________________________ likes

________________________ too.

Contrasting

__________________ and I have different __________________________ _.

_________________________ likes __________________________, but I like

________________________.

How are you and your partner alike? How are you and your partner different?
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Day 5 • Comparing and Contrasting in Nonfi ction

Assessment
Read the paragraph. Then fi ll in the chart to show how 

ants and honeybees are alike and different.

If you were an ant or a honeybee, you would live 
in a colony with your fellow insects. You would 
also have a specifi c job to do. The most important 
member of an ant colony is the queen. The 
queen has worker ants to take care of her and 
the nest, and soldier ants to protect the colony. 
A honeybee hive has a queen and workers too. 
Ants eat small insects, while honeybees gather 
nectar and pollen for food. Honeybees use 
nectar to make honey. They store the honey in a 
honeycomb they build.

Ants
Ants and

Honeybees
Honeybees
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Day 5 • Making Inferences in Fiction

Assessment

Read the story. Then write the clues, your prior 

knowledge and an inference in the boxes.

 “Where are you going?” asked Marcus.
 “To the barber shop,” Brian replied. “I’m getting 
my hair cut really short.”
 “The barber will need garden shears to get 
through all those curls,” teased Marcus.
 After Brian’s haircut, he looked in the mirror. 
He groaned. “This isn’t cool at all,” he said.
 A few weeks later, Marcus saw Brian at the park. “Curly again?” he asked.
 “Curly again,” said Brian.

Clues Prior Knowledge

Inference© H
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Directions and Sample Answers for Activity Pages

Day 1 See “Provide a Real-World Example” below.

Day 2
Read and discuss the passage. Then ask students to write fact or opinion after each 
statement. (1: opinion. 2: fact. 3: opinion. 4: fact. 5: fact. 6: opinion.)

Day 3
Read and discuss the passage. Then ask students to write each sentence in the 
correct box. (Facts: 2, 3, 6. Opinions: 1, 4, 5.)

Day 4
Read and discuss the passage. Then ask students to circle fact or opinion for the 
statements. (1: opinion. 2: fact. 3: fact. 4: opinion. 5: fact. 6: opinion.)

Day 5

Read the passage together. Ask students to record the facts, opinions and evidence 
on their graphic organisers. Afterwards, meet individually with students to discuss 
their results. Use their responses to plan further instruction and review. (Facts: in many 
amusement parks; invented by George Washington Gale Ferris, Jr; designed for 1893 
World’s Fair; 76 metres tall; weighed 2200 tonnes; 36 cars; 40 passengers in each car; 
took apart; put back together; 1904 World’s Fair; destroyed in 1906. How I Know: The 
author can prove these statements true through research.
Opinions: today’s aren’t as exciting; one of the most impressive structures ever built; 
should have been placed in a museum. How I Know: The author can’t prove these 
statements true. Some people might disagree with them. The author uses words such 
as exciting, impressive and should.)

U N I T

27

Overview     Distinguishing and Evaluating
Fact and Opinion I

Provide a Real-World Example

◆ Hand out the Day 1 activity page.

◆  Say: Brisbane is a city in Queensland. Brisbane 
is a beautiful city. The fi rst statement is a fact. I 
can prove this fact. No one can disagree with it. 
The second statement is an opinion. I personally 
believe this statement, and I can give reasons 
to back up my belief, but some people might 
disagree with me.

◆  Discuss ways you can prove facts. Encourage 
students to fi nd Brisbane on a map. Then discuss 
the word beautiful. Say: Opinions include 
descriptive words such as pretty, ugly, nice, 
mean, best or worst, and belief words such as 
should or shouldn’t that some people agree with 
and others do not.

◆  Allow time for students to record the fact and 
opinion about Queensland on their page. Then 
repeat the process for the statements Ice-cream is 
a frozen dessert. Ice-cream is bad for you.

◆  Explain that students can also distinguish and 
evaluate fact and opinion when they read. Write 
the following on butcher paper:

Distinguishing and 
Evaluating Fact and 

Opinion
A statement you can prove true is a fact.

You can prove a fact by 
personal observation or by relying on experts.

A statement you cannot 
prove true is an opinion.
An opinion includes words that describe what someone believes.
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