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Introduction

As teachers who have worked with students in K–12 schools and adult educa-
tion, teacher candidates in preservice education, and new teachers entering the 
profession, we came to realize that formal preparation for the role of mentor is 
often not readily available. For teachers who are leading professional practice in 
their schools by working with preservice or novice teachers, we recognize that 
the role of mentor may not be clearly defined. Teachers with a few years of expe-
rience and a willingness to open their classroom doors may be taking on the role 
of host, associate, or collaborating teacher with only a school board or faculty 
of education handbook to guide their way. Many of the teachers we met while 
we researched mentoring indicated that, in taking on the role of supporting a 
new colleague or preservice teacher, they did not actually think of themselves as 
mentors.

Mentoring is a complex process and each mentor/mentee relationship is 
unique. These relationships function within an education environment that 
meets the specific requirements of the district and reflects the diversity of school 
communities. The process of mentoring generally happens within the confines 
of a busy school day. That means that time is a precious commodity and that 
making good use of that time is key to a successful mentoring experience for 
both mentor and mentee.

Mentoring Each Other: Teachers Listening, Learning, and Sharing to Create 
More Successful Classrooms is written to support the dedicated teaching profes-
sionals who are continually seeking to improve their practice, for both the chil-
dren in their classrooms and the teachers of tomorrow they mentor. It provides 
accessible and practical strategies that can be easily implemented to support and 
enhance the mentoring and learning process.

Our work and research in education has led us to the understanding that 
becoming and being a teacher and mentor is multifaceted and dynamic. It 
involves relationship-building, knowledge and skills development, reciprocal 
learning, leadership, and community. Our research in the area of mentoring 
advances the concept of mentoring as a shared process that considers a recipro-
cal dynamic, teacher leadership, and collaborative learning within community. 
We offer the reader a new perspective on mentoring and the role of the mentor, 
along with tools to support mentoring as an inquiry-based, shared endeavor that 
values equity, telling our stories, and relationship-building.

We believe that mentoring capacity and teacher growth are linked by several 
common elements:
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6  

• Honest self-reflection
• Openness to listening and sharing
• Willingness to make professional practices and vulnerabilities public
• Recognition of the value of reciprocal and active learning
• Collaboration within professional communities that adapt and change as 

learning evolves

This book addresses the questions, opportunities, and challenges that teach-
ers face in their mentoring relationships and classroom practice. Embedded in 
its chapters are relevant and purposeful Mentoring Moves, very specific tools 
and strategies that can be used to support mentoring and to develop reflective 
practice. They were developed as a targeted response to teachers’ comments 
and questions that appeared in our research. Mentoring Moves are practical and 
easily implemented in daily practice. Some of these Mentoring Moves are known 
education strategies that we have adapted to mentoring contexts; others are orig-
inal ideas we have implemented in our research and used successfully in our 
work with mentors and mentees over the past few years.

The chapters in this book can be read sequentially or accessed according to the 
area of need that emerges within the professional context. This overview will give 
you an idea of where to seek out the information you need.

In Chapter 1 we consider relationship-building as foundational to The Mentoring 
Partnership, specifically addressing the following questions:

• What does it mean to be a mentor? (See page 9.)
• What does the process of mentoring look like? (See page 12.)
• How does mentoring differ from modelling? (See page 16.)
• What attributes best support the role of mentor? (See page 19.)
• How might we build trust in a mentoring relationship? (See page 23.)
• What do mentees expect of their mentors? (See page 25.)

In Chapter 2 we take a close look at Knowledge and Skills Development as a pro-
cess of shared learning, and consider the following questions:

• How might I articulate my philosophies of education and my practice as a 
teacher? (See page 36.)

• How might I share what I know? (See page 39.)
• How might I make visible to a mentee the thinking and rationale that underpin 

my teaching? (See page 42.)
• How might I communicate effective feedback on classroom practices and pro-

cesses? (See page 45.)
• How might I support mentees in self-assessing skills development? (See page 

48.)
• How might I help mentees identify their specific needs? (See page 52.)

In Chapter 3 we reflect on new ways of thinking about mentoring as an experi-
ence of Reciprocal Learning, to discuss the following questions:

• How and why might we transition from the traditional expert/novice roles to 
partners in learning? (See page 62.)

• How might the mentoring partnership respond to the unique needs and quali-
ties of the mentor and mentee? (See page 64.)
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• How might we make the mentoring experience mutually rewarding and benefi-
cial? (See page 66.)

• How might mentoring support productive risk-taking to facilitate growth? (See 
page 69.)

• How might we negotiate difference? (See page 71.)
• How might action research and inquiry facilitate mentor and mentee profes-

sional learning? (See page 75.)

In Chapter 4 we look at Mentoring as Leadership, raising the following  questions:

• How might opening my classroom door demonstrate leadership? (See page 86.)
• How might I cultivate a space for open minds? (See page 89.)
• How might we navigate challenging conversations? (See page 91.)
• How might documentation for professional growth and development support 

leadership? (See page 94.)
• How might I lead learning? (See page 96.)
• How might mentoring serve as a catalyst for additional leadership roles in edu-

cation? (See page 99.)

Finally, in Chapter 5 we discuss Creating a Mentoring Community, bringing the 
action of mentoring beyond the classroom, with a focus on the following questions:

• Why should we endeavor to form mentoring communities? (See page 109.)
• How might we begin to build a mentoring community? (See page 112.)
• How might storytelling contribute to mentoring communities? (See page 114.)
• How might witnessing strengthen partnerships? (See page 117.)
• How might mentoring communities enable progress toward school and system 

goals? (See page 119.)
• How might the strategies I use with my mentoring community be implemented 

with the students in my classroom? (See page 122.)

We trust that that our Mentoring Moves and the stories we share will be valu-
able to teachers as they continue on their journey to teaching excellence and as 
they mentor those teachers whose journey is just beginning.
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