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1

 INTRODUCTION

Intentionally Teaching 
Gifted Learners

 DRIVING QUESTION

Why should teachers intentionally teach gifted 
learners?

Th e term gift ed, when associated with students or a person, oft en 
elicits feelings of superiority or negative, elitist connotations. We even 
considered writing this book using other terms, such as high-potential, 
high-ability, or advanced. However, we decided to keep and use the 
term gift ed to maintain consistency and clarity. Th roughout this book, 
we hope to explain why teachers need to pay attention to these students 
and why the term gift ed should instead engender feelings of hope and 
positivity.

Although there is no universally accepted defi nition for gift edness, 
the National Association for Gift ed Children (NAGC, 2018) sup-
ported the following:

Students with gift s and talents perform—or have the capa-
bility to perform—at higher levels compared to others of 
the same age, experience, and environment in one or more © H
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2 Gifted Education and Gifted Students

domains. Th ey require modifi cation(s) to their educational 
experience(s) to learn and realize their potential. Student[s] 
with gift s and talents: 

• come from all racial, ethnic, and cultural popula-
tions, as well as all economic strata;

• require suffi  cient access to appropriate learning 
opportunities to realize their potential;

• can have learning and processing disorders that require 
specialized intervention and accommodation;

• need support and guidance to develop socially and 
emotionally as well as in their areas of talent; and

• require varied services based on their changing needs. 
(p. 1)

For many in gift ed education, a major concern is the lack of 
coursework for preservice teachers about the unique needs of high-
potential students. Although gift ed students have individual strengths 
and weaknesses, they all deserve to learn every day in their classrooms. 
Th eir teachers must understand how to challenge them and push them 
to reach their potential, as they may become the leaders of the future. 
Statistically, teachers will likely encounter many of these students 
throughout their teaching careers. 

Th is book is intended to help teachers—as committed, resource-
ful, yet very busy educators—learn about gift ed students and how to 
engage them in learning that is stimulating, challenging, and motivat-
ing. Each chapter is organized around a driving question with learn-
ing targets that teachers will need to know in order to answer and take 
action on these important questions. Th e end of each chapter includes:

  Refl ection Questions: Th ese questions will help teach-
ers think critically about each chapter’s learning targets and 
how what they have learned relates to the students they will 
encounter, no matter what grade level or subject area taught.

  Opportunities for Practice: Th ese easy-to-implement ideas 
and examples will help teachers create learning opportunities 
for advanced learners. © H
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 Introduction 3

Extended resources for each chapter may also be found at go.hbe.

com.au. These Online Resources include lesson examples, tables and 

fi gures, and resources for further research, which will help teachers 

continue to add to their toolbox to guide advanced learners to excel. 

In Chapter 1, we will review what researchers know about gift ed 
children regarding intelligence, creativity, and identifi cation. Chapter 
2 will examine why educators must understand gift ed students’ ethnic, 
cultural, and socioeconomic backgrounds. Chapter 3 will examine the 
factors that can enhance or inhibit a student’s journey to developing 
gift s into talents. Chapter 4 will help teachers understand twice-excep-
tional learners, their lived experience in classrooms, and how educators 
can best support them within gift ed services. We will then explore the 
ideal classroom environment to foster advanced learning in Chapter 
5, including grouping strategies and programming options for optimal 
student growth. Lastly, in Chapter 6, we will cover assessment tech-
niques, teaching strategies, and curricular modifi cations that will help 
teachers work smarter, not harder, in planning and instruction for tal-
ented children.

We, the authors, each have more than 20 years of experience in 
gift ed education, and still we question how we can do better for our 
gift ed learners every day. We strive to discover more about how these 
students learn best and to develop innovative practices that will help 
them realize the depth to which they are capable of learning. Th ese 
children are qualitatively diff erent from other learners in your class-
room. Th ey need the same attention you would give special education 
students—they are just on the other side of the bell curve.
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