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 Introduction
Rating Your 
Questioning 
Behavior

Essential Question
How do you rate your questioning behavior?

Every year, teachers and schools across the world pay mil-

lions of dollars for curriculum in order to challenge their students, 

in the form of textbooks, computer programs, prescribed lessons, 

modules, projects, etc. Teachers use these programs to promote 

rigor in the classroom and higher level thinking in their students. 

Educators want to challenge all of their students, from their gifted 

and high-achieving students to their lower achievers, and will pay 

top dollar to do so. Of course, what the makers of these prod-

ucts are not going to tell you is that you do not have to purchase © H
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2 | Promoting Rigor Through Higher Level Questioning

these wares, nor do you have to spend all that money, in order to 

challenge your students. Just like Dorothy and her red slippers, 

you have had the power the entire time—and it does not cost 

anything.

What is this magical superpower that lies within you? Do you 

have to come across an alien spacecraft, be exposed to gamma rays, 

or be bitten by a radioactive spider in order to access it? No. Th is 

power is actually something teachers do every single day with their 

students; it is the power of questioning. How you can challenge 

your students day in and day out, raising the rigor of your class-

room to meet the needs of all of your students, comes down to one 

factor: What questions are you asking?

Keep in mind that not all questions are created equally. Th ere 

are questions that are well asked and promote critical thinking. 

Th en, there are questions that accomplish nothing other than 

canned or yes-or-no responses that do not elicit deep thinking 

from the respondent. People always are saying, “I know this is 

a stupid question, but . . .” and the obligatory response is that 

there are no “stupid” questions. I am here to tell you that there 

is such a thing—especially in the classroom where you are trying 

to build the thinkers of tomorrow. As a matter of fact, all sorts of 

“stupid” questions can actually do much more harm than good. 

And, unfortunately, these questions are asked daily in classrooms 

all across the world. 

At this point you are probably starting to get a little anxious, 

wondering whether you are a teacher who is asking “stupid” ques-

tions. Th e good news is that every teacher is guilty of asking a “stu-

pid” question from time to time, but the bigger picture question 

is: Do you recognize when ineff ective questions are asked? Some 

teachers might think that the questions they are asking are eff ec-

tive, discovering, only under further scrutiny, that they are not the 

type of questions that improve student learning. Figure 1 outlines 

the diff erences between good questions and bad questions. 

To help determine how the questions in your classroom 

are impacting the learning and understanding of your students, 

I would like you to do a self-evaluation. Now, keep in mind, 

self-evaluations only work if you are honest with yourself. In © H
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 Introduction | 3

some ways, you are better off  being harsher on yourself during 

a self-evaluation. Th e good news is that the only person who is 

going to see the evaluation is yourself, so there is nothing pre-

venting you from being completely forthcoming. You are going 

to answer the following 10 questions as best you can, using a scale 

of 1–5 (1 being you do the indicated activity very poorly, and 5 

being you do it at an expert level). Just for the record, although 

I thought I was pretty good at asking rigorous questions, I gave 

myself very few expert-level ratings initially. But there are always 

improvements to be made. If you fi nd yourself scoring a lot of 5s, 

you might need to refl ect in more depth. 

Don’t forget that you are rating your questioning behavior. 

Th is involves more than just the questions you ask. It also involves 

the environment you set for your students. Do you create a culture 

in which asking rigorous questions is simply expected in class, not 

just from the teacher, but from the students as well? Th is behavior 

rating scale asks you to look at your questioning skills on more than 

a superfi cial level. Th is rating scales asks you to consider if eff ec-

tive questioning behavior is in the very DNA of your classroom. 

GOOD QUESTIONS
• Naturally produce 

better follow-up 
questions

• Clarify understanding
• Lead to inquiry
• Cause deep thinking

BAD QUESTIONS
• Lead to uncertainty
• Cause doubt
• Obscure 

understanding
• Stop thinking

• Forms
• Frequency
• Assessment

FIGURE 1. Good questions versus bad questions.
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4 | Promoting Rigor Through Higher Level Questioning

HOW DO YOU RATE YOUR HOW DO YOU RATE YOUR 
QUESTIONING BEHAVIOR?QUESTIONING BEHAVIOR?

1. How often do you challenge students by asking questions 

that arouse their curiosity or make them want to know 

more? 

 1 2 3 4 5

2. Do your questions encourage students to listen to each 

other’s responses and opinions?

 1 2 3 4 5

3. Do your questions promote self-evaluation by your 

students? 

 1 2 3 4 5

4. Do you preplan key questions you want to ask during the 

lesson? 

 1 2 3 4 5

5. Do your questions call for students to think for themselves? 

 1 2 3 4 5

6. Do you ask a variety of questions—recall versus thoughtful 

questions? 

 1 2 3 4 5

7. Do all students get involved in class discussions? 

 1 2 3 4 5

8. Do students speak to each other when responding or only 

to you? 

 1 2 3 4 5

9. Do you wait a reasonable time for students to think about 

their responses before calling on them or permitting them 

to speak? 

 1 2 3 4 5

10. Do you encourage your students to ask questions?

 1 2 3 4 5© H
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Now add up your score and use the following scale to rate your 

questioning behavior:

45–50

Your questioning behavior is off  the charts, literally. 

Students are being pushed to reach their potential 

through your questions and theirs. 

39–44
Your questioning behavior is above average and needs 

minimal refi ning.

33–38
Your questioning behavior is pretty good but could use 

some consistency.

27–32

Your questioning behavior shows that you need to put 

more work into the types of questions you ask and the 

classroom culture you create for your students. 

21–26
You might want to take a good look at the questions 

you ask in class and what they are designed to do.

0–20

Your questioning behavior needs a major overhaul, but 

the good news is that this book is designed to provide 

you will the skills to do so.

ABOUT THIS BOOKABOUT THIS BOOK

Th e fi rst chapter provides a rationale for using higher level 

questioning in order to promote rigor in the classroom. What 

is the research behind higher level questioning, and how do you 

know that higher level questioning will be eff ective with your 

students? Chapter 2 distinguishes the diff erence between diffi  -

culty and rigor. Having a good understanding of the diff erence is 

important because some educators think of them as the same con-

cept, but they are not. Chapters 3–6 scaff old your understanding 

of higher level questioning and provide guidance through activi-
© H

aw
ke

r B
ro

wnlo
w E

du
ca

tio
n



6 | Promoting Rigor Through Higher Level Questioning

ties and exemplars, showing you how to generate your own ques-

tions and take existing lower level questions and transform them 

into rigorous, higher level questions. 

Th en, you will apply what you have learned about higher level 

questions to your own written assessments in Chapter 7. Beyond 

that, Chapter 8 provides tips and guidance for asking questions in 

class and developing techniques that allow you to generate eff ec-

tive questions on the go. Of course, eff ective questioning is about 

more than just writing and asking questions. It is about creating 

an environment in which higher level thinking is simply the norm. 

Chapter 9 shows you how to develop a rigorous classroom so that 

higher level questions are just an everyday part of class, including 

strategies for empowering students to ask higher level questions 

of their own. 

Each chapter begins with an essential question to get you 

thinking about the chapter’s focus. Th e end of each chapter fea-

tures a series of questions meant to help you process and refl ect 

on what was covered. Take some time and put thought into your 

responses. You do not have to write your responses down; how-

ever, by doing so, you will create a valuable record of your thoughts 

at the time of reading that could be revisited later. 

By the end of this book, you will have the tools in order to 

practice promoting rigor in your classroom, on your classroom 

assignments, and with your students. Your classroom will be 

growing into a higher level thinking environment, and your stu-

dents will be better learners. Your willingness to try the strategies 

from this book in your classroom and do what is best for students 

will benefi t many. For that, I thank you.

REFLECTION QUESTIONSREFLECTION QUESTIONS

1. Were you surprised at your questioning behavior rating, 

or do you think it provides a clear picture of the type of 

questioner you are?© H
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 Introduction | 7

2. How do you think your students would rate your ques-

tioning behavior? 

3. Do you feel your school has a culture of challenging stu-

dents to think at higher levels? 

4. Try to remember a teacher you had in school or a past/

current colleague who asked really good questions. How 

would you describe his or her classroom culture? 

5. Are you willing to be open-minded and try strategies that 

are out of your comfort zone during the course of this 

book?
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