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Confratute, these academic interactions with Joseph Renzulli have been and 
still remain the basis of much of my own productivity. His large and profound 
body of work has been and continues to be the impetus for the work of others. 
I, like many professionals, have been fortunate and have relished the opportu-
nity to reap the benefi ts of Joseph Renzulli’s profound and signifi cant work in 
the fi eld of gift ed education.

Richard Schwab, Dean of the Neag School of Education
Ask any teacher of gift ed and talented students in the world who the 

most infl uential scholar in their fi eld is and most likely the name will be Joe 
Renzulli. In my travels around the globe—from Qatar to California—when 
educators fi nd out I am from the University of Connecticut, the conversation 
oft en turns to our reputation as a world center for gift ed education. Th e con-
versation centers not only on Joe’s work in gift ed education, but also his long-
standing impact as an educational reformer. Over the course of more than 50 
years of scholarship, advocacy, and program building, Joe has transformed the 
way we think about developing the talents and gift s of all children—not only 
those considered gift ed. 

When I met Joe 40 years ago as a graduate student, he was already estab-
lished as an international scholar. Over the past four decades, his research, 
grant, and publication productivity have continued to grow exponentially. Joe 
remains a highly respected scholar and educational reformer, impacting class-
rooms worldwide. His enduring success stems from the fact that, in addition 
to being an active researcher, he is also an extremely eff ective leader. 

Great leaders share the following attributes: First, they must have some-
thing important to say. Joe is a brilliant researcher, thinker, and prolifi c writer 
who can back what he advocates with defensible data. Second, having some-
thing to say is only as meaningful as the ability to communicate one’s thinking. 
Joe’s writing, as well as his public speaking, resonates with academics, prac-
titioners, parents, and policymakers alike. Th ird, a great leader works with 
others to expand their thinking while helping them to grow as individuals. 
Joe brings a spirit of collaboration that draws out the gift s and talents of all 
who work with him by practicing what he preaches about how people learn 
and grow. Over the years, Joe and his colleagues at the Neag Center for Gift ed 
Education and Talent Development, as well as around the globe, have not only 
furthered his ideas, but also created and developed their own work in this area, 
which is recognized worldwide. A prime example of this is the work that Sally 
Reis has generated over the years. Together, Joe and Sally have created and 
tested such transformative models of reform as the School Enrichment Model. 
At the same time, Sally’s eff orts in educating young women have established 
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her internationally among the most recognized leading scholars in the educa-
tion of girls. 

And yet Joe possesses one more trait that not all great leaders share—a 
trait that has sustained his working relationships with eminent scholars, and 
educational leaders to teachers. Joe is a caring, loyal, and compassionate per-
son who cares deeply about social justice for all.

Joe’s work has thrived through multiple rounds of reform movements—
from open classrooms and repeated back-to-basics movements to, more 
recently, the high-stakes testing and accountability era. His work persists 
because it is research-based, logical, and meaningful; it embodies what we 
would like all of our children to experience in their own education—a sense 
of joy in learning and creating new knowledge. Joe Renzulli will undoubtedly 
be renowned as one of history’s most distinguished educational reformers—
among the likes of John Dewey and Maria Montessori—and his infl uence is 
sure to endure well into the future. 

Overview of the Book

Th is book is a compilation of the essential, most critical works and ideas 
Joe has contributed to the fi eld of gift ed education. As a result, although we 
sought to reprint as many articles as possible here, we have decided in a few 
cases to include updates or adaptations to previous works that are “classic 
pieces.” On an editorial note, you’ll fi nd that we also made a decision to stan-
dardize the punctuation and capitalization of the various theories and models 
Joe has developed over his distinguished career. Additionally, where needed, 
we have updated reference listings to follow consistent APA style and replaced 
outdated links. Finally, we have removed items specifi c to the style of the jour-
nals or publications in which the articles were fi rst printed, such as keyword 
listings, abstracts, and funding notes. We hope these small editorial changes 
help the reader navigate through the works with ease.

In Chapter 1: Examining the Challenges and Caveats of Change in 
Gift ed Education, Joe summarizes “where he is coming from” regarding the 
always challenging process of educational change, how one goes about intro-
ducing new ideas to the fi eld of gift ed education, as well as dealing with the 
inevitable criticism that usually follows new ideas, setting the stage for chap-
ters to follow.

A discussion of some new research in the fi eld, as well as the changing pol-
icies and practices in both general and gift ed education is presented in Chapter 
2: Reexamining the Role of Gift ed Education and Talent Development for 
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the 21st Century: A Four-Part Th eoretical Approach. Joe also synthesizes 
some opportunities he has had to examine the consequences of school-based 
applications of his work. Th ese opportunities always resulted in both refl ection 
and the search for answers to questions about what can be done to improve the 
services to the teachers and students we serve by summarizing four subtheo-
ries developed over approximately fi ve decades. Although Joe’s early work on 
the Th ree-Ring Conception of Gift edness and the Enrichment Triad Model 
gained more attention than expected, he began to believe that there were still 
characteristics and programming opportunities that needed to be added to the 
overall search for factors that contribute to total talent development. 

Th e original article on Th e Th ree-Ring Conception of Gift edness appeared 
in a 1978 edition of Phi Delta Kappan. Although it was originally rejected by all 
of the major journals in gift ed education, this article has now become the most 
widely cited article in our fi eld. Over the years, Joe has updated the article 
to include new research and changes in identifi cation and programming that 
have taken place in the fi eld. Th e original article and subsequent follow-ups 
have been cited more than 3,000 times in national and international journals. 
Th e most important point in the chapter is the need for diff erentiated pro-
visions for both high-achieving students and the development of what Joe 
has described as creative productive gift edness. Chapter 3: Th e Th ree-Ring 
Conception of Gift edness: A Developmental Model for Promoting Creative 
Productivity reprints the most recent update of the most cited work in our 
fi eld. 

In Chapter 4: Defensible and Doable: A Practical, Multiple-Criteria 
Gift ed Program Identifi cation System, we discuss a number of consider-
ations that must be taken into account when designing an identifi cation sys-
tem for a school, district, or state. Our step-by-step identifi cation system is 
based on the Th ree-Ring Conception of Gift edness and designed for programs 
that focus on creative productive gift edness, as delineated in the Enrichment 
Triad Model. Th e identifi cation system does, of course, provide a major path-
way for all very high-achieving students but it also “opens the door” for par-
ticipation by students who show potential for high performance and creative 
productivity using one or more nontest criteria that may not be adequately 
assessed by cognitive ability or achievement tests. 

In the early 1970s, when Joe began work on the Th ree-Ring Conception of 
Gift edness, he embedded the rings in a houndstooth background that repre-
sented the interaction between personality and environment. In recent years, 
further research and theory development coupled with a growing concern in 
the fi eld related to social and emotional development has led to a new dimen-
sion of his work on characteristics of the six co-cognitive factors that are dis-
cussed in Chapter 5: Intelligences Outside the Normal Curve: Co-Cognitive 
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Factors Th at Contribute to the Creation of Social Capital and Leadership 
Skills in Young People. Co-cognitive factors interact with and enhance cog-
nitive traits that are ordinarily associated with the development of both high 
achievement and creative productive manifestations of gift edness. A discus-
sion of social capital is also off ered in the chapter, focusing on intangible assets 
that address the collective needs and problems of other individuals and our 
communities at large. Investments in social capital benefi t our society as a 
whole because they help to create the values, norms, networks, and social trust 
that facilitate coordination and cooperation geared toward the greater public 
good. 

Chapter 6: Assumptions Underlying the Identifi cation of Gift ed and 
Talented Students summarizes a research study that investigated teachers’ 
perceptions about changes in conceptions of gift edness and the types of infor-
mation that should be used in the identifi cation process. Strong agreement was 
found among classroom teachers, gift ed education teachers, administrators, 
and consultants (experts in the fi eld and state directors) from urban, subur-
ban, and rural districts that supported a more liberal conception of gift ed-
ness. Overall, respondents also disagreed with a test-score approach to iden-
tifi cation of these students, supporting broader approaches to identifi cation 
based on individual expression, ongoing assessment, and context information. 
Furthermore, they strongly agreed with the importance of using multiple cri-
teria for the identifi cation of gift ed and talented children. 

Chapter 7: A Th eory of Blended Knowledge for the Development of 
Creative Productive Gift edness sets the stage for a better understanding of 
the chapters that follow in this section, pointing out that epistemology, or the 
study of knowledge creation, was a topic examined by ancient philosophers 
and continues to be refl ected in modern educational templates for learning, 
such as Bloom’s Taxonomy of Educational Objectives. Joe’s quest to understand 
diff erent levels of knowledge helped him to better recognize the argument he 
makes about the importance of focusing special programs on creative and 
productive gift edness. It refl ects his growing fascination with the importance 
technology is now playing for learners of all ages and the accessibility to the 
wide world of knowledge that young people now have through the Internet. 
Joe proposes and examines three levels of knowledge in this chapter and the 
importance of blending them together. 

Th e Enrichment Triad Model was developed in the mid 1970s in conjunc-
tion with the Th ree-Ring Conception of Gift edness discussed in Chapter 3 of 
this book. Th is model is essentially a learning theory and was primarily devel-
oped to serve as a practical guide for promoting creative productive gift edness. 
Both the Triad and the Th ree-Ring Conception of Gift edness were greeted with 
skepticism by the gift ed education community because they challenged pre-
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vailing trends about the conception of gift edness, a focus on advanced lesson 
learning approaches to developing gift edness, and the belief that higher level 
thinking skills were the exclusive province of gift ed students only. Th e Th ree-
Ring and Triad models grew in popularity over the years. Chapter 8: Th e 
Enrichment Triad Model: A Guide for Developing Defensible Programs for 
the Gift ed and Talented is an updated version of the original work on Triad 
and a compilation of the original theory plus various conceptual and practical 
additions that have been added over the years. Th e chapter serves as an over-
view rather than as a practical guide for implementation. 

Joe designed the Multiple Menu Model, described in Chapter 9: Th e 
Multiple Menu Model for Developing Diff erentiated Curriculum, to enable 
teachers and students taking his curriculum development course to develop 
high-quality curriculum, emphasizing that it must integrate characteristics 
about knowledge, as well as the variety of instructional strategies with which 
most teachers of the gift ed are familiar. Th e part of the Multiple Menu Model 
that has resonated with most curriculum developers and teachers of advanced 
students is the Artistic Modifi cation Menu. Th is menu invites teachers to 
embed their own personal interests and experiences related to a selected topic 
into the curriculum. Most prescribed curriculum doesn’t encourage teacher 
modifi cations, and this approach extends an invitation to teachers to per-
sonalize a topic, leading to more exciting and engaging experiences for their 
students. 

Most of the work that we have completed over the last four decades has been 
devoted to research and development on identifi cation practices and teaching 
strategies for promoting gift ed behaviors. Over the years we realized that many 
students, in addition to those formally identifi ed as gift ed, would benefi t from 
school experiences that are more enriching, engaging, and challenging. We 
also realized that in order to make changes in entire schools we needed to pay 
some attention to an organizational plan or model for the delivery of these 
strategies. We also learned that the professional development that was guided 
by our theories and research made a diff erence not just for gift ed students but 
for all students—it is from this realization that the Schoolwide Enrichment 
Model (SEM) emerged. Th e SEM applies the pedagogy of gift ed education 
to total talent development of all students. Th e number of SEM schools has 
grown over the years and Chapter 10: Th e Schoolwide Enrichment Model: A 
Focus on Student Strengths and Interests summarizes almost four decades 
of our work. 

Although the focus of Joe’s work has been on strategies for the develop-
ment of creative productive gift edness, any plan for total talent development 
must also include a curriculum acceleration component that diff erentiates 
curriculum and instruction for traditionally high-achieving students. Aft er 
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experimenting with a few approaches, a systematic process for diff erentia-
tion called curriculum compacting, described in Chapter 11: Curriculum 
Compacting and Achievement Test Scores: What Does the Research Say?, 
was developed and subsequently researched. It is now one of the most widely 
used and researched forms of diff erentiation for high-achieving and gift ed and 
talented students. 

In order to provide general enrichment opportunities for all students and 
simultaneously ensure that opportunities for more advanced work are available 
for highly able and motivated students, Joe developed a concept in the 1980s 
called enrichment clusters. Th is component of the Schoolwide Enrichment 
Model has become “the growth stock” of our implementation recommenda-
tions, and we recommend that schools begin their total talent development 
programs with this part of our work. Teachers who have conducted successful 
enrichment clusters learned to use a good deal of gift ed education pedagogy 
and follow-up studies indicated that they were able to integrate many of the 
strategies used in the cluster to their regular classroom teaching. We published 
this work, reprinted here as Chapter 12: A Time and a Place for Authentic 
Learning, in a general education journal because our target audience for this 
component of our work is all schools, teachers, and students. 

As the middle school “movement” began to fl ourish in the 1980s, several 
SEM schools implementing enrichment clusters asked about ways to organize 
their schools to capitalize on student interests and to use the pedagogy recom-
mended in the Enrichment Triad Model. Th is interest resulted in the material 
presented in Chapter 13: Academies of Inquiry and Talent Development, 
which was originally published as a two-part series in the Middle School 
Journal. Th e chapter points out the ways in which a middle or high school can 
off er several theme-based academies within in a single school and how such 
academies can place a major focus on creative productivity rather than accel-
erated lesson learning.

One of the challenges we face in promoting the pedagogy that is based 
on the SEM is the almost unreasonable amount of time necessary for teach-
ers to carry out the type of enrichment learning we advocate. Chapter 14: 
A Technology-Based Program Th at Matches Enrichment Resources With 
Student Strengths describes the program that Joe and Sally developed called 
the Renzulli Learning System (RLS). Th e system was subsequently sold 
by UConn to Compass Learning and is now marketed under the name of 
GoQuest. Renzulli Learning showed positive results in promoting improve-
ments in student achievement and a qualitative study reported the eff ective-
ness of the RLS as a tool for increasing achievement, engaging quality, and 
creating independence. Schools that do not have access to GoQuest can create © H
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profi les using print versions of our strength-based instruments and no-cost 
search engines that are readily available on the Internet. 

Th e Schoolwide Enrichment Model in Reading (SEM-R) is an out-
growth of the SEM. It is a reading enrichment approach that has been shown 
to be eff ective in increasing elementary and middle school students’ reading 
achievement and attitudes toward reading. Th e SEM-R provides enriched 
reading experiences by exposing students to books in their areas of interest, 
daily supported independent reading of challenging self-selected books using 
diff erentiated reading instruction, and interest-based choice opportunities 
in reading. In keeping with our emphasis in this book on reaching a wider 
range of practitioner audiences, we have selected an article that appeared in 
Educational Leadership (reprinted here as Chapter 15: Savoring Reading 
Schoolwide). Additional articles on this topic are summarized on the SEM-R 
website (http://www.gift ed.uconn.edu/semr).

Joe’s work has also infl uenced many of our colleagues. Kathy Gavin worked 
with a team of colleagues for years to develop math materials for talented stu-
dents that are based on coherent and rigorous development of advanced con-
cepts. She and her colleagues created a series of units for mathematically prom-
ising students in grades K–6 under grants sponsored by the U.S. Department 
of Education (Javits Grant) and the National Science Foundation, discussed 
here in Chapter 16: Nurturing Young Student Mathematicians. Based on 
the pedagogy set forth in the Enrichment Triad Model and the Multiple Menu 
Model, these materials foster in-depth understanding of advanced mathemati-
cal concepts by challenging and motivating students to discuss and solve high-
level problems in a fashion similar to practicing mathematicians. Th ey are 
currently being used to meet the needs of talented elementary students in all 
50 states and in several other countries including Singapore and Hong Kong. 

One of the biggest challenges facing the fi eld of gift ed education is the 
underrepresentation of low-income and minority students participating in 
special programs and services. Chapter 17: Th e Achievement Gap and the 
Educational Conspiracy Against Low-Income Children summarizes work 
that Joe completed over the past several years to address underrepresentation 
of these students in gift ed programs and to make suggestions for ameliorating 
this problem. Th is chapter and the one that follows examine both the reasons 
for underrepresentation and one approach that has made a signifi cant diff er-
ence in the lives of high-potential/low-income students from a major urban 
area. 

In the last decade or so, we have seen a remarkable increase in the number 
of schools that use the SEM as a schoolwide theme. Some of these schools 
are named Renzulli Academies and integrate much of the work described 
in this book. In Chapter 18: From High Potential to Gift ed Performance: 
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