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I N T R O D U C T I O N

Teaching in today’s climate is not easy. There are a host of expec-
tations placed on teachers to support the socio-emotional needs of 
each child and at the same time meet ministry or state expectations. 
All of this can be very demanding, within an environment that 
is increasingly diverse academically as well as behaviorally. While 
you always intend to bring your best self to the classroom, know-
ing your students are watching and learning from you, there are 
times you feel overwhelmed by a system that sets greater-than-ever- 
before demands on you. You are sensitive to the fact that every stu-
dent is a unique individual, and you want to consistently provide 
each one with equal opportunities. You want your students to learn 
at their potential, notwithstanding their individual limited or expan-
sive capabilities and regardless of class, gender, or race, but some-
times you feel that the demands that are being placed on you are 
beyond what any teacher should be expected to do. Teaching state 
or ministry standards with an expectation that a very diverse student 
body will succeed is overwhelming. But what seems most unfair 
is what is oftentimes expressed by teachers—that the expectations 
placed on them are not matched with supports enabling them to 
reach these lofty goals. Teachers can be held to high standards in 
terms of ensuring students’ academic success, but in order to achieve 
this, the how is often lacking.

Within the school system, and specifically the classroom, it is pos-
sible to meet the ever-changing demands that your school, school 
board, or state places upon you while still being the change you 
want to be in the lives of your students, although it is not and never 
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TEACHING WITH PURPOSE2

will be easy. Managing a classroom while trying to meet the needs of a diverse 
student population is often a challenge that teachers face on a daily basis (Baker, 
2005; Marzano & Marzano, 2001; O’Hara & Pritchard, 2008). However, your 
influence has the power to effect real change for your students, leading them to 
realize their unique gifts and succeed in life both during and after school. It is 
truly possible for you, as a teacher, to be the face of change in your students’ lives. 

The impetus for writing this book is to bring constructive, realistic hope to 
teachers that they can help students find the success that has always been within 
students’ reach. Crucial to keep in mind is the importance of the growth mindset. 
Students who believe that success is within their reach, and that with extended 
effort they have the potential to succeed, will have a far more likely chance of 
succeeding in school. By using specific strategies to implement some basic, yet 
highly effective, evidence-based best practices, educators and students will expe-
rience substantive growth (Dunlosky, Rawson, Marsh, Nathan, & Willingham, 
2013; Marzano & Marzano, 2001). My goal in writing this book is to share with 
you, the educator, evidence-based principles that can serve as best practices in 
the classroom. 

CHANGE BEGINS WITH YOUR BEL IEFS
The change begins with your view of student potential. Some take the stance 

that intelligence is fixed—something that’s unchangeable and characteristic—and 
others believe it is malleable—something that can be changed (Dweck, 2007). 
When it comes to education, how you view the malleability of intelligence mat-
ters greatly. If you believe that a student who is having difficulty mastering a 
concept today—for example, understanding how to turn a fraction into a dec-
imal—can master this concept with your guidance and the implementation of 
effective strategies, then, in essence, you believe that intelligence is malleable. 
The message you are sending to your students is that learning can take place with 
effective instruction and an environment conducive to learning. This belief is 
essential to student success. Your belief in the student leads to students’ ability to 
believe in themselves (Dweck, 2007; Ilhan-Beyaztas & Dawson, 2017). 

I began my educational career in 1983 working as an educator at Professor 
Reuven Feuerstein’s Institute of Cognitive Modifiability. Professor Feuerstein, 
a student of Jean Piaget and Carl Jung, believed that intelligence was malleable 
and modifiable—certainly not fixed. Professor Feuerstein, who was not alone in 
these conclusions, held the role of the educator in very high esteem. The educator 
was the adult in the student’s life who served as the expert scaffolder, helping the 
student make sense of his or her environment and thus enabling the student to 
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Introduction 3

respond adaptively (van de Pol, Volman, & Beishuizen, 2010). When students 
were taught that they could improve, they were able to see intelligence as increas-
ing with effort and hard work. 

These students typically had more positive attitudes, a greater appreciation for 
academic tasks, and stronger learning goals (Blackwell, Rodriguez, & Guerra- 
Carrillo, 2014; Marzano & Marzano, 2001). In addition, students who felt they 
belonged in their school, were included by their peers, and had a connection with 
their teacher or at least one other caring adult were more likely to succeed (Kiefer, 
Alley, & Ellerbrock, 2015). Students who did not succeed, on the other hand, 
did not fail because they had an intellectual impairment but rather because their 
educational environment was lacking stimulation, which prevented the students 
from reaching their full potential (Bucholz & Sheffler, 2009; Marzano & Mar-
zano, 2001). 

Although I only taught at the Institute of Cognitive Modifiability for one year, 
Professor Feurstein’s educational philosophy had a significant impact on my belief 
in the capacity of the learner and the extremely important role of the educator. 
These concepts—the malleability of intelligence and the indispensable role of the 
educator—laid the foundation for my educational belief system. Additionally, 
over the past thirty-five years, in the various roles I have held, I have observed 
hundreds of teachers. I’ve seen excellent teachers at work. I’ve witnessed their 
struggles, their triumphs, and everything in between. My years of experience in 
education have led me to the realization that there are many effective strategies 
that, when applied on a consistent basis, result in impressive student growth, both 
because of the effective teaching and learning that is taking place and, equally 
important, because of the classroom environment that the teacher creates. At 
times it’s intangible, but when I’m in the midst of a rigorous and nurturing class-
room environment, I can see that great things are happening. Ultimately, I have 
found, it’s the skill set that you bring to the classroom, your belief system, and 
your capacity to guide the learning that ultimately unleash the learning potential 
of your students. 

ABOUT THIS  BOOK
I know teachers are committed to growth, and I’ve seen growth in action. Often,  

when teachers implement new strategies, they subsequently adopt new ways of 
teaching and shift their views around student capability and success. This usually 
greatly benefits the students. Classroom management becomes less of a challenge, 
and learning for all students will be evident. After all, it is the success of the most 
challenged students that brings the greatest reward.
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TEACHING WITH PURPOSE4

Up until the past decade, educational research was limited in its scope and 
usefulness. Classroom environments are not optimal research labs because of the 
number of variables that are difficult, if not impossible, to control, most nota-
bly teachers’ level of expertise and student academic diversity (Connolly, 2009). 
A further obstacle is the chasm that exists between the ivory tower (that is, the 
research) and the trenches (the classrooms). Important educational research exists, 
but for decades it has been out of the hands of those who need it most—the 
teachers—either because it was in a language that didn’t seem to fit the reality 
of the classroom environment or because it was written in research journals that 
most teachers don’t have access to (Drill, Miller, & Behrstock-Sherratt, 2012). 
Today, however, we are living through somewhat of a renaissance in the field of 
educational research. The work of researchers such as Robert Marzano, John Hat-
tie, and David Sousa, referenced in this book, has brought educational research to 
the educator in a form that is clear and implementable. Furthermore, the field of 
neuroscience offers great hope for educators. It’s only in its embryonic stage, but 
current research in this field nevertheless offers educators much new information. 

As researchers gain greater knowledge about how students learn, teachers can 
apply this research as practical strategies within their classrooms. However, edu-
cators must begin with the belief that all students can succeed. After all, if the 
adult in the students’ life, the person who is supposed to be that expert scaffolder, 
doesn’t believe in students’ success, neither will they (Kiefer et al., 2015). Students 
need their educators to believe, often despite all odds and at all costs, that they 
will exceed the expectations that everyone holds of them. 

In this book, I will focus on evidence-based strategies to support student learn-
ing. I have chosen to incorporate seven evidence-based principles of teaching 
and learning that educational researchers have shown to lead to significant stu-
dent growth in learning for all students. I have tried to include those principles 
that have been heavily researched and that I have found to be very effective in 
the classroom. Ultimately, these seven principles encapsulate my overall vision 
for education, which has developed over the years as a result of having had the 
opportunity to work alongside inspiring educators and educational leaders, hav-
ing spent over ten thousand hours observing teachers, and, finally, having read 
the plethora of research on evidence-based teaching. Teaching With Purpose: How 
to Thoughtfully Implement Evidence-Based Practices in Your Classroom is divided 
into seven chapters, each chapter highlighting one of these seven principles. (See 
figure I.1.)
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Introduction 5

Figure I.1: Seven evidence-based principles for teaching and learning.

Th e fi rst evidence-based principle I discuss is conceptualizing the classroom as an 
ecosystem. Classrooms are replete with students with varying degrees of readiness. 
Each time educators interact with students—both those who struggle and those 
who excel—we are role modeling for all students. In chapter 1, I set a founda-
tion for creating a classroom of equals, in the hopes that students will build these 
types of welcoming environments both while they are in school and when they 
reach adulthood. 
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TEACHING WITH PURPOSE6

Chapter 2 addresses the second principle, establishing and communicating learn-
ing goals. This principle uses the structure of what students need to know, under-
stand, and be able to do by the end of each lesson.

In chapter 3, I present the principle of incorporating strategic teaching and  
learning. To show how strategic teaching leads to strategic learning, I introduce the 
evidence-based concept of modeling (“I do, we do, you do one, you do many”) and 
provide specific examples of how this can be implemented within the classroom. 

In chapter 4, I discuss improving classroom management. I will detail specific strat-
egies for how to manage a classroom, including the strategy of 4:1, which addresses 
the ratio of positive to negative feedback in facilitating effective management. 

Chapter 5 presents the concept of conducting regular formative assessment. In this 
chapter, I explain the importance of formative assessment as well as very specific 
hands-on strategies that can be applied during and at the end of every lesson. 

In chapter 6, I present the principle of employing differentiated instruction for all 
students and provide specific hands-on strategies that can facilitate student success, 
such as tic-tac-toe and 2-5-8. 

Finally, the last principle, presented in chapter 7, highlights a critical asset, that 
of developing grit and perseverance in yourself and in your students. I hope to help 
you move students from laziness or apathy toward a more useful paradigm that 
involves strategies to enable them to keep going in the face of challenges. 

Each chapter contains anecdotes from my own teaching and observing experi-
ence that exemplify the principles in question. I also provide strategies for imple-
menting the principles in your practice (summarized in a table at the end of each 
chapter) and give you some next steps at the end of each chapter to help you 
begin this important work.

Throughout the book, I will be referring to the title, Teaching With Purpose: 
How to Thoughtfully Implement Evidence-Based Practices in Your Classroom, as it is 
the overarching theme of this book. You are the most important agent in the life 
of the student and his or her academic success second only to parents. In order 
for us, as educators, to gain maximum benefit from these strategies, we need to be 
mindful and purposeful in our planning and every time we enter the classroom. 
We need to consistently ask ourselves questions such as, How is the student’s 
behavior a sign of an unmet need? How can I respond to students’ needs so that 
they don’t need to misbehave to have their needs met? What is my goal for my 
students in today’s lesson? What do I want my students to be able to do by the 
end of the lesson? What is the most effective way to teach them so that they learn? 
What is the purpose of this information? How do I share this purpose with my 
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Introduction 7

students so that the learning is meaningful for them? And most important of all, 
How do I leave my voice behind in my students so that they can use that voice 
in perpetuity to guide them through a procedure, so that they will eventually 
become successful, independent learners? With the implementation of the seven 
principles presented in this book, all of these questions will be addressed.

It is important to avoid the misconception that teachers who struggle in the 
classroom are, more often than not, novices. In my observational experience, 
both veteran teachers and new teachers struggle in the classroom on occasion, 
and as a result, the quality of their students’ education suffers. This concept will 
be addressed throughout the book. This struggle could be due to speaking for 
too long and subsequently losing students’ attention, allowing excessive noise and 
chaos in the classroom and thus creating a learning environment antithetical to 
student learning, or any number of other things. The good news is this struggle 
does not have to be the end of the story. Any teacher at any stage of teaching has 
the power to turn things around and begin leading his or her students toward 
academic growth. 

Therefore, I wrote this book to appeal to teachers new to the field as well as 
teachers who have more experience teaching yet may be experiencing some chal-
lenges. It was also written for the more experienced teachers who are adept at 
many of the principles that form the foundation of this book but may benefit 
from incorporating into their teaching practice one or more of the principles that 
may be present but could be sharpened. 

Teachers new to the field of teaching may benefit from reading one chapter at a 
time, learning about the principle and the evidence that supports its implemen-
tation. It would also be useful to use just of few of the strategies included in each 
chapter to put the principle into practice. More experienced teachers who may 
be having difficulty in one or more of the areas presented here could go right to 
the chapter that focuses on the problem area and hopefully benefit from some of 
the strategies included in that particular chapter. Finally, the more experienced 
teachers may want to add a few new strategies to their repertoire in a particular 
area such as establishing clearer learning goals, or learning new ways to assess 
whether or not students have mastered these goals. However you intend to use 
this book, the strategies and principles contained within will help all teachers 
improve their practice and increase students’ chances of success both inside and 
outside the classroom. © H
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