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Welcome to the Thoughtful Classroom 
Portfolio Series

The Thoughtful Classroom Portfolio Series
Sometimes the simplest innovations produce the greatest results. Designed by a collaborative of teachers, 
administrators, and trainers, Thoughtful Classroom Portfolios make the important work of bringing high-impact, 
research-based instructional practices into your classroom or school easier than ever before.

Each Thoughtful Classroom Portfolio serves as a complete professional development training resource for 
teachers to learn, plan, and implement a specific research-based instructional practice in their classrooms.

Each Thoughtful Classroom Portfolio consists of 3 parts:

 1.  The 6-sided portfolio, in file-folder format, provided as a handy tool for quick reference 
during lesson planning, as well as a convenient location to store student work samples 
for later evaluation.

 2.  The comprehensive Resource Guide, which contains worksheets, templates, examples, 
and activities to be used during teacher training sessions.

 3.  A matching poster for use when presenting the strategy or technique to students 
in the classroom.

How to use this Thoughtful Classroom Portfolio

Truly understanding, mastering, and using a new practice in your classroom takes time and commitment. You 
should expect to spend at least 20 hours (including meeting time and practice) mastering a new strategy. 
Although our suggestion is to break the material and training into four 
parts (or sessions) as shown below, you may choose to break up the work differently to suit your 
own schedule and needs.

 Part 1: Introducing Questioning Styles and Strategies (2 hours)

 Part 2: Tools for Classroom Questioning (2 to 3 hours)

 Part 3: A Blueprint for Thoughtful Questioning (2 to 3 hours)

 Part 4: Examining Artifacts (2 to 3 hours)

We recommend that you spread your training sessions out over two months (two meetings 
per month) to allow ample time for completing the ThoughtWork practice assignments provided 
for use between sessions.© H
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The Thoughtful Classroom Portfolio Series and Learning Clubs – perfect together!

One of the best ways to get the most out of using Thoughtful Classroom Portfolios is to use them 
with teacher teams as part of a Thoughtful Classroom Learning Club. A Learning Club is a collaborative 
support structure developed by Silver Strong & Associates to encourage educators to work together to 
plan, implement and evaluate lessons and units that make a difference in student learning. Our research 
has consistently shown the value of Learning Clubs in helping teachers not only learn, but 
also apply what they learn in the classroom. For tips on how to start your own Thoughtful Classroom 
Learning Club in your school, visit www.ThoughtfulClassroom.com/learningclubs.

We believe that successful schools are built on a culture of support that encourages teachers to 
apply new ideas and practices in their classrooms. We are confident that creative tools such as 
Thoughtful Classroom Portfolios can play a significant role in fostering such a culture, and we 
are proud you have chosen one of our products to help you as you work to improve the quality 
of teaching and learning in your classroom and throughout your school.

Please write us at questions@thoughtfuled.com for any assistance or to share your ideas 
and suggestions. Your feedback is greatly appreciated as we continue to revise and develop 
new portfolios.
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Part 1: Introducing
Questioning Styles and Strategies

Our goal in this session is to examine our current classroom questioning 
practices and learn the Thoughtful Classroom approach to questioning.

In this session you will:

 ■■✓ Learn how questions promote different styles of thought.

 ■■✓ Learn how to identify questions by style.
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Part 1: Introducing Questioning Styles and Strategies

Let’s Get Started 
Questions are the stock and trade of all teachers. In fact, many teachers spend as much as 60% of their day 
asking questions, listening to answers, and providing feedback. Studies over the past two decades (Wilen & 
Clegg, 1986; Brualdi, 1998; Marzano, Pickering, & Pollock, 2001; Cotton, 2001; Marzano, 2007) have shown that 
effective questioning is positively correlated with higher achievement among students.

As important as questioning is to all teachers, so is addressing student diversity. There is a wide body of 
research highlighting the failures of “one-size-fits-all” approaches to teaching and pointing to the need for 
greater differentiation in the classroom.

Using a variety of questions to engage different styles of thought is one of the easiest and best ways 
for teachers to differentiate instruction, enhance student thinking, and promote deep learning. In 
this portfolio, we bring together these two important teaching practices — effective questioning and 
differentiation — and show how they can be combined to change classroom culture and design 
more thoughtful lessons.

Let’s begin our journey through questioning and style with a peculiar question for you to think about: What 
kind of question are you? If you were a question, would you be more of a “What” question, a “Why” question, 
a “What if” question, or a “So what” question? Take a moment to answer the question in Figure 1.1 and discuss 
your responses with your Learning Club.

Now, think of a unit you teach. What are some of the questions you might ask in this unit? Use Figure 1.2 to 
record some of your questions.

 What kind of question am I?

Figure 1.1: Activity – The Question is You!

Figure 1.2: Activity – Questions from My Unit
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Part 1: Introducing Questioning Styles and Strategies

When you have completed writing down your questions, share them with a neighbor. Are there any similarities 
between your lists or patterns to your questions?

Now, open your Questioning Styles and Strategies portfolio and locate the first panel, “What Are Questioning 
Styles and Strategies?” Take a moment to read that section of the folder, including the 
five goals associated with Questioning Styles and Strategies. (These goals are also reprinted below in Figure 
1.3.) This portfolio will focus on designing questions that promote different styles of thought 
and show you how to use them in your lessons and unit designs to differentiate instruction and deepen student 
learning.

  

Figure 1.3: The Five Goals of Questioning Styles and Strategies

Goal #1

Goal #2

Goal #3

Goal #4

Goal #5

  Building Motivation
  What? Why? What if? What’s your reaction? Different kinds of questions call for 

different kinds — or styles — of thinking. By varying the styles of the questions we 
ask, we can capture the attention of all our learners and significantly increase their 
engagement in our classrooms.

  Enhancing Recall and Memory
  Research shows that permanent memories are built through repetition, variation, 

and deep thinking (Marzano, 2004). Asking questions that require different styles 
of thinking is one of the simplest and most effective ways to ensure the kind of 
repetition, variation, and depth of thought that foster permanent memory of key 
content.

  Teaching Good Thinking 
  Questions require thinking, and good questions require good thinking. By 

providing a steady diet of good questions and modeling how quality responses are 
constructed, we help students increase their flexibility and sophistication as thinkers. 

  Increasing Students’ Depth of Knowledge 
  Questions allow students to move from superficial knowledge to deep, multifaceted 

understanding. By teaching students how to use different styles of questions to 
grow their knowledge, we provide the scaffolding they need to address complex, 
rigorous assessment tasks.

  Designing Better Lessons and Units 
  By developing a repertoire of questioning styles and strategies, we can design 

lessons and units that put all the benefits of questioning into practice while helping 
our students meet critical content and process goals.

  Building Motivation
  What? Why? What if? What’s your reaction? Different kinds of questions call for 

different kinds — or styles — of thinking. By varying the styles of the questions we 
ask, we can capture the attention of all our learners and significantly increase their 
engagement in our classrooms.

  Enhancing Recall and Memory
  Research shows that permanent memories are built through repetition, variation, 

and deep thinking (Marzano, 2004). Asking questions that require different styles 
of thinking is one of the simplest and most effective ways to ensure the kind of 
repetition, variation, and depth of thought that foster permanent memory of key 
content.

  Teaching Good Thinking 
  Questions require thinking, and good questions require good thinking. By 

providing a steady diet of good questions and modeling how quality responses are 
constructed, we help students increase their flexibility and sophistication as thinkers. 

  Increasing Students’ Depth of Knowledge 
  Questions allow students to move from superficial knowledge to deep, multifaceted 

understanding. By teaching students how to use different styles of questions to 
grow their knowledge, we provide the scaffolding they need to address complex, 
rigorous assessment tasks.

  Designing Better Lessons and Units 
  By developing a repertoire of questioning styles and strategies, we can design 

lessons and units that put all the benefits of questioning into practice while helping 
our students meet critical content and process goals.

  Building Motivation
  What? Why? What if? What’s your reaction? Different kinds of questions call for 

different kinds — or styles — of thinking. By varying the styles of the questions we 
ask, we can capture the attention of all our learners and significantly increase their 
engagement in our classrooms.

  Enhancing Recall and Memory
  Research shows that permanent memories are built through repetition, variation, 

and deep thinking (Marzano, 2004). Asking questions that require different styles 
of thinking is one of the simplest and most effective ways to ensure the kind of 
repetition, variation, and depth of thought that foster permanent memory of key 
content.

  Teaching Good Thinking 
  Questions require thinking, and good questions require good thinking. By 

providing a steady diet of good questions and modeling how quality responses are 
constructed, we help students increase their flexibility and sophistication as thinkers. 

  Increasing Students’ Depth of Knowledge 
  Questions allow students to move from superficial knowledge to deep, multifaceted 

understanding. By teaching students how to use different styles of questions to 
grow their knowledge, we provide the scaffolding they need to address complex, 
rigorous assessment tasks.

  Designing Better Lessons and Units 
  By developing a repertoire of questioning styles and strategies, we can design 

lessons and units that put all the benefits of questioning into practice while helping 
our students meet critical content and process goals.

Goal #1

Goal #2

Goal #3

Goal #4

Goal #5
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Part 1: Introducing Questioning Styles and Strategies

Take a minute to respond to the question in Figure 1.4 below and then discuss your answer with 
a neighbor.

Over the course of this portfolio, you will be keeping a close eye on your two goals. In fact, we will be asking 
you throughout this portfolio to collect evidence from your classroom and your students’ work that will help 
show how your work in questioning is helping you achieve these goals.

Now for a story — one about teachers and their questions. As you read the story, pay close attention to the 
questions that the two teachers in the story ask.

Two Great Teachers

This is a story about two great teachers. The first, Dr. Waldbaum, taught tenth-grade U.S. History at 
New Utrecht High School in Brooklyn, New York. NUHS is the original home of the “Sweathogs,” made 
famous by the television sitcom, Welcome Back, Kotter.

Dr. Waldbaum was the kind of teacher who made you wish you could take early lunch at 8:40am just to 
avoid his class. His reputation as a demanding teacher was written on the walls of every bathroom in the 
school. It was just my luck that I was assigned to his class. When I saw my program card, I later learned 
that I had experienced all the stages of grief that the author Elisabeth Kübler-Ross wrote about in her 
book, On Death and Dying. I went from denial, to anger, to bargaining (“Just let me get a C!”), to full-
scale depression, and finally to some recognition and acceptance that this was my fate.

Dr. Waldbaum’s favorite topic of study was the U.S. Constitution. He wanted all his students to know 
every word in the document, understand its structure and how the balance of powers operated. He 
wanted his students to see the document as a work of art, like a Rembrandt or a Picasso. Last, but not 
least, he wanted his students to appreciate how the Constitution affected their lives every day.

I remember Dr. Waldbaum’s first assignment. He asked us to read the Articles of the Constitution. Like 
all teachers in the New York City Public School system, Dr. W. had a Delaney Book. The book was filled 
with 2-inch cards in slots, one for each student, with a hundred little boxes. The Delaney Book served as 
a seating chart as well as a record of each student’s entire life history in the class: attendance, tardiness, 
homework assignments, and test grades. When Dr. W. asked a question, he would pull a card from the 
book and read your name. You, in turn, had to stand up and answer his question.

Figure 1.4: Activity – Selecting Two Critical Goals

Which of the five goals is most important to you? Select two that you believe to be the most
 important and explain why.
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Part 1: Introducing Questioning Styles and Strategies

Two Great Teachers (continued)

Dr. W. pulled my card and said, “Mr. Silver.” I stood. “Did you do the reading?” he asked. I said I had. “Then can 
you list for me the responsibilities of the Legislative Branch as stated in Article 1 of the U.S. Constitution?” When 
I couldn’t respond, he said, “Think, Mr. Silver, think!” All of those years I had been in school, I didn’t know I was 
supposed to remember what I read. I thought if I did the reading, that was sufficient. Dr. W. wanted his students 
to know and remember whatever he assigned us to read. That evening, I reread all of the Articles and tried to 
commit the essential elements of each to my memory. In the morning, I developed an acronym for each Article, 
listed the essentials, wrote them on my fingers corresponding to their order as they appeared in the document, 
and rehearsed them on the bus ride to school.

Dr. W. pulled a card from his Delaney Book. Sure enough, it was mine again. I stood up, acronyms on my 
fingers just below the desk line. But this time, his question changed. He asked, “Can you compare the rights 
and responsibilities of the Executive and Judiciary Branches of the government as stated in Articles 2 and 3 of 
the Constitution?” I stared at my acronyms and crossed my fingers but nothing came out. “Think, Mr. Silver, 
think!” That’s when I realized that there was more than one kind of thinking. That evening, I made a matrix and 
compared each of the Articles against a set of criteria. Lo and behold, I discovered the balance of powers.

The next day, Dr. W. pulled my card again, but this time he smiled. This made me very uncomfortable because 
I had been told that Waldbaum never smiled. I smiled back. He said, “Maybe I’ve been asking you the wrong 
types of questions. Maybe you’re not an analytical, logical thinker but more of a creative, divergent one.”

It sounded good to me. My mother always said I was creative — she even had a picture stuck to our refrigerator 
that I made in first grade. Dr. W. said, “I want you to imagine that the Constitution had never been written. 
What might our society be like?” I was mystified — I had been studying the Constitution for two weeks. I knew 
what each Article said, I understood its structure, and Waldbaum wanted me to forget it? Nothing came out, 
and Waldbaum said, “Think, Mr. Silver, think!” I started to think that if I could ever figure out all these different 
types of thinking, I could become a consultant someday and teach others how to ask different types of thinking 
questions!

I came home that afternoon, suffering from humiliation and despair. As hard as I tried, I just couldn’t get it right. 
I took the elevator to our sixth-floor apartment, opened the door, dropped my books on the floor, hung my 
coat over the chair, and then went into the kitchen to make myself the largest hero sandwich I could, to try and 
eat my frustrations away. This was my second lunch, and I left all the ingredients of my sandwich-making on 
the table. I then made a mistake — I went into the living room and lay down on the couch, drifting off to sleep 
with my shoes on. You might not know this, but in Brooklyn in those days, living people were not allowed in the 
living room. In my home, the living room was reserved for visiting dignitaries, and I wasn’t one.

My mom arrived home. The first thing she saw was my books on the floor and then my coat over the chair. She 
walked into the kitchen and saw the culinary version of an abandoned construction site on the table. Then she 
looked into the living room and saw me on the couch, sleeping with my shoes on. She walked up to me and 
shook my shoulder. I looked up. She said, “Harvey! You’re not the center of the universe. When will you learn to 
think about someone other than yourself?” After my struggles in thinking in Dr. W.’s class, “think” was the last 
word I wanted to hear at that moment. But I must admit, my mother’s question is one that I’ve been thinking 
about ever since. It is a question that has helped me to become a better and more thoughtful person.

Now I want you to think about this story. It was about two of my great teachers: Dr. Waldbaum and my mother. 
Both have had a great influence on my life — one instilled the love of history, the other inspired me to become 
a teacher. I was asked four questions: three by Dr. W. and one by my mother. See if you can remember what the 
questions were and what kind of thinking process each required of me.
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Part 1: Introducing Questioning Styles and Strategies

 What were the questions asked in the story and what kind of thinking was required 
 to answer each question?
         Type of Thinking

 Question 1:

 Question 2:

 Question 3:

 Question 4:

Figure 1.5: Activity – Four Questions and Their Thinking

 So, what were the four questions asked in the story? Try to remember the four questions and record them in 
Figure 1.5. Then, ask yourself: What kind of thinking was required to respond to each question? For example, 
which question focused on remembering? Which emphasized imagining? Use the right column to identify the 
type of thinking required by each question.

The Four Styles of Questions
The two teachers in the story you just read asked four different questions. Much to young Harvey’s surprise, 
each question required a different kind of response and, therefore, a different style of thinking.

We call Mr. Waldbaum’s first question (Can you list the responsibilities of the Legislative Branch?) a Mastery 
question. Mastery questions focus on remembering. They tend to be concrete and highly specific questions that 
ask students to describe, recall, summarize or restate, sequence, or use procedures. The answers they seek are 
generally short, specific, and easy to check.

Mr. Waldbaum’s second question (Can you compare the rights and responsibilities of the Executive and 
Judiciary Branches?) is an Understanding question. Understanding questions focus on reasoning. Responses to 
Understanding questions are measured not by their correctness (as Mastery responses are), but rather by the 
quality of students’ thinking and the depth of their understanding of the content. In general, Understanding 
questions are looking for answers that explain or interpret, and usually require “case-making,” or pulling 
together evidence that makes the explanation or interpretation insightful or persuasive.
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Part 1: Introducing Questioning Styles and Strategies

The third question Mr. Waldbaum asks young Harvey (What might our society be like without the Constitution?) 
is known as a Self-Expressive question. Self-Expressive questions call for imaginative responses by asking 
students to take what they know and apply it in new and creative ways. Because they help unlock students’ 
creative potential, Self-Expressive questions sometimes lead to “Eureka!” experiences — those sudden 
breakthroughs of insight that come when students explore content from fresh and divergent perspectives.

At the end of the story, Harvey’s mother poses an Interpersonal question (When will you learn to think about 
someone other than yourself?). Interpersonal questions ask us to empathize, to look inside and consider our 
own feelings, as well as the feelings of others. In the classroom, Interpersonal questions sound like this: Have 
you ever felt so strongly about something that you decided to protest? If you 
were in Hamlet’s position, what would you do? How do people use fractions to settle disputes? What makes 
Interpersonal questions so valuable is that they allow students to build bridges between their experiences and 
the new content they are learning. In other words, Interpersonal questions are critical to the process of helping 
students “make learning their own.”

So, How Do Questions Get Their Styles?
Do we find answers or do we make them up? Are answers out there in the world waiting for us to discover them 
or are they something we need to create out of the materials we find in our minds and in our world? The truth 
is, answers are both found and made up. In order for an answer to emerge, 
we must both collect (find) and arrange (construct) data. Questions have different styles because questions ask 
us to use different thinking operations when collecting and arranging the data that go into their answers.

Collecting Data
Before an answer can be given, data needs to be found and examined. According to the theory of personality 
types developed by the famous Swiss psychologist Carl Jung, the mind accomplishes this examination through 
the use of two perception functions: sensing and intuition.

 •  Sensing treats each piece of data discretely, focusing on the individual details and qualities of each 
piece of data, whether that data presents itself as a memory, a sentence in a book, or a fire truck 
careening past an open window.

 •  Intuition, on the other hand, clumps data together into larger chunks to form patterns, theories, and 
generalizations.

Arranging Data
Once the data has been collected, it needs to be arranged and assembled into a meaningful answer, one that 
fits the criteria contained in the question. According to Jung, the mind arranges data through two judgment 
functions: thinking and feeling.

 •  Thinking strives toward objectivity. It attempts to place a distance between itself and the answer it is 
constructing through the use of logic and procedure.

 •  Feeling is a subjective identification. Its answers use personal values and images to bring 
the mind into as close a relationship as possible with its creations.
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