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Introduction

Many practitioners work with culturally and linguistically diverse learners (CLDLs). I 
hope to help them understand not only how but why we must seek culturally appropriate 
and academically equitable instruction for students from diverse cultures, diverse 
languages, and low-wealth families, so that they have greater opportunities, most notably 
for high academic success, but also for better life outcomes in general. Use this book if 
you are working on your own or as part of a professional learning community to guide 
the adoption, development, implementation, evaluation, and monitoring of a culturally 
appropriate response to instruction at a school site or school district. 

In this book, I introduce you to a model, the Culturally Appropriate Response to 
Instruction (CARTI) Framework, to help accomplish your work. One thing we know: 
sociopolitical debate will not prepare our children for success. Appropriate practice will.

According to the latest National Assessment of Adult Literacy report (NAAL), 
over 90 million (4 out of 10) U.S. adults are living lives socially and economically 
disadvantaged due to poor reading skills. Adults with low levels of literacy are 
significantly more likely to live in poverty, engage in crime and other forms of 
social pathology, and to live unhealthy, and even shorter lives. (Children of the 
Code 2010)

No matter what role you serve in the pre-K–12 educational setting, you have an impact 
on the lives of children. You are accountable. This book presents a framework and a 
rationale for culturally appropriate response to instruction for CLDLs who may suffer 
from provision gaps in reading. I do not offer a cookie-cutter or one-size-fits-all approach. 
This book asks you to think. I ask you to examine your current practices and evaluate 
their effectiveness for the learners you teach.
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We have a moral and ethical imperative to understand the subtle differences in the 
ways children from diverse cultures and languages learn. We have a moral and ethical 
imperative to examine our own implicit biases and the role of systemic racism in our 
schools. Only with that knowledge can we address the spectrum of change that is 
necessary to effectively design and deliver appropriate instruction for culturally and 
linguistically diverse students.

About This Second Edition
Ten years ago, while completing my dissertation on leadership in majority-learners-
of-color, low-wealth, large urban school districts and how superintendents influenced 
academic achievement, I wrote the first edition of this book. Bothered by the things I 
continued to see in classrooms across the country in terms of instructional practices, 
content, and achievement for our nation’s most underserved and fragile learners, I 
penned these words in the hopes of influencing educators beyond those I worked with 
as an educational consultant.

Much has changed since then. What I have learned has impacted the model and the 
language I use when discussing culturally and linguistically diverse learners (CLDLs). 
In this edition, you will not find the word minority in reference to the racial or ethnic 
origins of learners. They are learners of color, no longer a minority. They are Black, Latinx, 
Asian, or Native or Indigenous learners. They are not homogenous. Neither will you find 
the term at risk, except as referenced or cited in specific research. Our knowledge has 
increased. As Maya Angelou wrote, “Do the best you can until you know better. Then 
when you know better, do better.” I know more. I intend to do better, not only for you, the 
educator, but for every child who walks through the doors of our classrooms every day.

This book will help you question your beliefs about the purpose of education and the 
practices you were taught. Through reflection, collaborative activities, and examining 
your thoughts, language, and practices, you may see the purpose of school very differently 
from what you learned in your school of education and earlier practice.

In this second edition, I set forth the Culturally Appropriate Response to Instruction 
(CARTI) Framework, which is a practical, socio-culturally relevant approach to teaching 
and learning for CLDLs. This five-step framework has a single central focus: academic 
achievement. At each step, you are reminded that every curricular and instructional 
decision you make must be based on improving life outcomes for the learners in your 
classroom, your school, and your district.
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We begin by focusing on cultural awareness, step 1 of the CARTI Framework. I ask you 
to examine your own culture and then think of the classroom as its own unique culture, 
comprised of students whose cultural reality is both independent of and external to the 
reality of school. As you work through the book, you will find yourself on the Road to 
CARTI. The framework is designed to take you on a journey that leads to academic 
equity for every learner. After all, the definition of equity is every child getting what 
they need to be as successful as they possibly can.

My goal is to challenge you to consider that teaching and learning must be based on the 
recognition that an alternate reality exists in the lives of many, if not all, of our learners. 
The CLDL may not be able to transcend their situation; however, every learner can create 
schemata from experiences both within and outside of school that may be used to solve 
problems in all the learner’s environments.

Chapter 1 shows how tapping into our own background and culture creates a frame 
of reference for CLDLs. We begin our journey at step 1 of the CARTI Framework. In 
Chapter 2, we take step 2. We get to the root of persistent achievement gaps, naming the 
provision gap for what it is and what it does to our learners. We examine the different 
approaches to reading instruction to better assess teaching methods and make an 
informed decision as to which approach is best for our students.

I firmly believe that the first and best form of intervention is prevention. So we take 
step 3 of the framework in Chapter 3, where I outline how strong and effective core 
instruction can make a huge difference in academic equity and student outcomes by 
preventing the development of provision gaps.

Assessment, step 4 of the framework, is a tricky area addressed in Chapter 4. Here, I 
walk you through the ins and outs of screening and progress monitoring and, more 
important, how to act on the information and data you collect.

If the core program is not meeting students’ needs and they’re reading and performing 
below grade-level expectations, they’ve fallen victim to the provision gap. And the 
intervention must be strategic. So in Chapter 5, you’ll synthesize what you’ve learned 
in the first four chapters as I guide you through the general structure of reading 
interventions. The work here provides context for teaching learners who are casualties 
of the curriculum schools use. We’ll look at standards, unpacking several across 
multiple states and analyzing the inequities embedded in them. Digging deeper into 
data in Chapter 6, you’ll take step 5 of the framework. You’ll learn how to determine 

Hawker Brownlow Education • 9781760943776 • TCM3776Hawker Brownlow Education • 9781760943776 • TCM3776  1515

©Haw
ke

r B
ro

wnlo
w E

du
ca

tio
n



the levels of intervention needed for those same curriculum casualties with data-driven 
decision making.

You may already be wondering: when your learners with provision gaps are also challenged 
by cultural or language differences, what special knowledge do you need to help these 
students reach benchmarks? Chapter 7 provides some answers.

Although teaching is often thought of as a creative endeavor, our CLDLs cannot afford to 
experience untested curriculum. Chapter 8 explains why instruction must be scientifically 
validated for learners like yours. It must be deliberate and intentional to help your 
learners succeed. Chapter 9 outlines why a culturally appropriate response to instruction 
must be supported school-wide to achieve true academic equity. Collaboration among 
peers, colleagues, parents, and community members is instrumental to a successful 
implementation and the promotion of equitable practices for all learners. In this chapter, 
I introduce the CARTI Framework for Professional Learning. 

Finally, we reaffirm the necessity of a culturally appropriate framework of instruction 
with a morale-building Chapter 10, which reminds you of the impact your teaching has 
on the lives of your students. It is the Road to CARTI, but we aren’t there yet!
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Chapter 1

Building and Activating 
Our Own Schema

Kasserian Ingera? (How are the children?)

—Maasai warriors’ greeting

Public schools in the United States are the embodiment of a culturally diverse society. 
In 2014, the majority of learners in our K–12 schools were children of color. Specifically, 
they were Latinx or Brown, African American or Black, Native or Indigenous, and 
Asian, from 13th-generation descendants of enslaved people to Dreamers. They were 
then, are now, and forever will be culturally diverse. Many of them, whether we count 
them officially or not, are also linguistically diverse. They are children whose home 
language reflects more than three hundred languages and dialects from around the 
world. Some speak only English—but not the English of the classroom. These culturally 
and linguistically diverse learners (CLDLs) have characteristics and learning abilities 
that we often don’t recognize or respect. Why? Because their skills and their cultures 
don’t reflect the White, middle-class, suburban middle that we are generally taught to 
teach to while in schools of education. We educators often remark that their diversity 
is one of our most difficult challenges when it comes to teaching.

culturally and linguistically diverse learners (CLDLs)—learners whose home 
culture is not mainstream, middle-class, and White and/or whose language 
background reflects anything other than School English
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This book is for the educator. Whether you are just coming out of the university, 
changing careers, or a tenured veteran, in this book, you’ll find new tools for your 
toolkit. In this book, I guide you on a pathway to become culturally aware. I provide you 
with the foundation for a culturally appropriate, academically equitable instructional 
model for reading and English language arts. If you follow this path, you can reduce 
the number of referrals to special education services for your learners, especially your 
CLDLs. You’ll have more learners, specifically those with diverse cultural and language 
backgrounds, staying in the general education classroom. You’ll have the knowledge, 
the skills, and, I hope, the desire to provide culturally appropriate, equitable instruction. 
You’ll become more culturally competent and find value and joy in creating academic 
equity in your classroom.

equity—every child getting what they need to be as successful as they possibly can

The goal of this text is to assist you in your journey toward providing true academic 
equity and creating a classroom that provides the highest possible academic achievement 
for every learner. To create equity, we must first examine the roots of inequity. We must 
look at the global and cultural elements that result in systemic racism and implicit 
bias—the behaviors that cause whole systems to suppress the academic achievement 
of CLDLs. This journey is not just for teachers. It offers a perspective that is useful for 
counselors, curriculum specialists, instructional leaders at school sites, and central 
office administration as well.

In this chapter, we’ll begin by focusing on building and activating our own schema. 
We’ll unlock the first of five components of my Culturally Appropriate Response to 
Instruction (CARTI) Framework (see figure 1.1). That first and foundational component 
is cultural awareness. We’ll dig into a bit of data to understand how the population 
of learners is changing. Then we’ll take a walk through history to help us frame our 
reference for inequity and implicit bias faced by CLDLs over time. This is the foundation 
of our examination of equity.

Defining the Culturally and Linguistically Diverse Learner
Let’s start with the basics. Let’s first define culture. Simply defined, culture is the 
information, norms, values, behaviors, and morals of a group. This is a very simple 
definition that doesn’t provide us with a full understanding. There are questions to be 
answered: What information? Which norms, values, and behaviors? Who determines 
them? Whose morals, and what are they?
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