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Foreword

I join authors Sauer and R ossetti as a college educator who cares deeply about pre-
paring teachers to eff ectively educate the students with disabilities of today, who 
come from all kinds of backgrounds, in partnership with their diverse families. 
Many of these families are immigrants, speak diff erent home language(s), and are 
described broadly as culturally and linguistically diverse. Just like the families in 
this textbook, I am an immigrant: an able-bodied, Portuguese-American woman 
who came from the Azores, where I was educated as a teacher and taught for a year 
before coming to and settling in Massachusetts in the late 1960s.

Much like my colleagues, I have many years of experience in special education 
for immigrant and other marginalized groups of students with disabilities from 
early childhood to the doctorate level, in diverse communities in the United States, 
Brazil, Azores Islands, Cabo Verde, Madeira Islands, and Continental Portugal. 
Unlike the authors, I had to face language barriers and cultural adaptation to a new 
community environment as an immigrant to the United States. Th ese experiences 
contributed to my sensitivity to linguistic and cultural factors as I became a bilin-
gual/English learner/special education public school teacher before becoming a 
special education professor at a Boston-area university. 

As a professor for over 3 decades who has lived the experience of being an 
immigrant, I share the authors’ passion in their commitment to eliminate special 
education inequities for immigrant families and their children with disabilities 
through preservice and inservice teacher education. Moreover, I share and ap-
plaud the book’s emphasis on the change from a defi cit approach to a strengths-
based vision for transforming special education here and now and beyond. 

In Affi  rming Disability: Strengths-Based Portraits of Culturally Diverse Families, 
professors Sauer and Rossetti break ground in writing an extraordinary textbook 
that fi lls a gap in the fi eld of education. Th e book is geared toward the preparation of 
current preservice and inservice teachers, who need “to address the learning needs 
of all students, including immigrants, migrants, special education students, and 
those from historically underserved groups” (Darling-Hammond & Burns, 2017, 
p. 186). Most teachers in our American educational settings continue to be mono-
lingual and “White,” and many of their students are multilingual and from diverse 
linguistic, cultural, and racial backgrounds. 

To address the inequities associated with the mismatch between students’ 
diversity and their teachers’ cultural and linguistic backgrounds, this textbook © H
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x Foreword

provides a very well-conceptualized, nonhierarchical, research-based learning 
solution that is inspirational and action oriented. Th is textbook reads more like an 
engaging novel in promoting empathy for equity in general and special education 
for CLD families. 

Indeed, this book goes far beyond the case study approach that is used, for ex-
ample, by Harry, Klingner, Cramer, and Sturges (2007). It is a culturally responsive 
text that gives voice to the families. It takes advantage of “portrait narratives,” a 
much more holistic method where the six immigrant families candidly tell in their 
own words (“na primeira pessoa” in my native Portuguese) about the challenging 
experiences and inequities they face when navigating the special education system 
in the United States. Th ese families, from six diff erent cultures, express their ex-
periences within their social, cultural, and educational contexts refl ecting what, at 
times, is sad to recognize. Given the change in demographics that has resulted in 
an increase in the bilingual ELL population with and without disabilities, educa-
tors at all levels, more than ever, need to be better prepared to understand the lives 
of diverse bilingual English learners with disabilities and their immigrant parents.

At the end of this book, the authors invite the readers to create personal ac-
tion plans to support CLD families within their local school contexts, particularly 
during the special education process, where cultural diff erences and teacher mis-
conception can cause a lot of unnecessary suff ering. Readers should get ready to 
adopt a strengths-based approach to special education and to affi  rm (dis)ability in 
culturally and linguistically responsive ways of knowing because, “it is not possible 
to be family centered without being culturally responsive” (Fults & Harry, 2012, 
p. 28). I off er my appreciation and congratulations to the authors for creating a 
long-overdue textbook that proactively contributes to preparing teacher candi-
dates to know more about and better understand the diverse students they will 
teach. 

—Maria de Lourdes B. Serpa, EdD
Professor Emerita of Bilingual EL Special Education

November 11, 2019

REFERENCES

Darling-Hammond, L., & Burns, D. (2017). Empowered educators: How high-performing 
systems shape teaching quality around the world. San Francisco, CA: Jossey-Bass.

Fults, R. M., & Harry, B. (2012). Combining family centeredness and diversity in early 
childhood teacher training programs. Teacher Education and Special Education, 35(1), 
27–48. doi.org/10.1177/0888406411399784

Harry, B., Klingner, J. K., Cramer, E. P., & Sturges, K. M. (2007). Case studies of minority 
student placement in special education. New York, NY: Teachers College Press.

© H
aw

ke
r B

ro
wnlo

w E
du

ca
tio

n




